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Abstract  This paper aims to explore the status quo of English learning anxiety of Chinese EFL high school 
students to provide suggestions to deduce it. Foreign Language Classroom Anxiety Scale (FLCAS) is used to make 
an investigation into 293 high school students of different grades in Yuemiao High School in China. By both 
qualitative and quantitative analyses of data collected from the questionnaires, it finds out that ① a medium level of 
English learning anxiety existed widely in the students of Yuemiao High School (M=3.115, SD=0.58). Test Anxiety 
is the highest (Mean=3.244). Fear of Negative Evaluation is the lowest (Mean=2.981). ② In terms of grade, three 
grades have statistically significant differences in anxiety (p=0.005<0.05). The anxiety level of grade one is the 
highest (M=3.247); grade three is medium (M=3.130); grade two is the lowest (M=2.975). ③ For different gender,  
there is statistical difference (p=0.025<0.05). The male’s total anxiety is higher than the female’s (Mean (Male)  
= 3.203 > Mean (Female) = 3.052), especially in Communication Anxiety (p=0.013 < 0.05; Mean (Male) = 3.233  
> Mean (Female) =3.058). ④ In terms of different majors, there is no statistical significance in English learning 
anxiety (p>0.05). Therefore, to minimize students’ English learning anxiety, English teachers should improve their 
teaching skills, build a better and more harmonious relationship with students to attract students’ interest and explore 
a cooperative learning mode between male and female students. 
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1. Introduction 

It is universally agreed that English as a tool for 
international communication plays an increasingly important 
role in many aspects of people’s life. In the field of second 
language teaching and learning, scholars and researchers 
have paid more and more attention to English teaching 
and learning.  

In China, from primary education on, English is a 
compulsory course. It was found that some Chinese students 
began to learn English in school while others studied English 
even at earlier age at some English language centers or 
institutes, because a good proficiency in English has become 
an essential requirement or premise for those who could 
be accepted by universities. However, although in China, 
reforms and improvements in English teaching and learning 
have been made continually, there are still problems to be 
found. For instance, instead of offering students a natural and 
easier learning environment, the present English teaching and 
learning is mainly classroom-based and teacher-centered. 
As a result, most Chinese students lack interest in  
learning English and they express their anxiety---fears and 
uneasiness of learning English as a foreign language.  

Anxiety can cause many problems in the acquisition, 
retention and production of language, which ultimately 

affects students’ language proficiency compared to  
those free from it. Anxiety has been an important  
concept in the field of psychology and linguistics for 
many years. Foreign language anxiety is “a salient  
self-awareness, belief and sentiment connected with 
classroom language learning” [1]. Some experiments show 
that almost over 50 percent of students have suffered 
anxiety, and most of the researchers agree that foreign 
language anxiety is negatively correlated with foreign 
language achievement.  

In China, the study of foreign language learning  
anxiety sprang up in the 1990s. Most studies took college 
students as their research objects to explore the 
relationship between Chinese students’ learning anxiety 
and foreign language learning proficiency. Results found 
that Chinese college students had a high degree of  
English learning anxiety, and the anxiety negatively 
influenced their language learning. However, there  
is no sufficient information about the anxiety status of 
Chinese high school students. Moreover, the most 
efficient way to minimize the negative influences of 
English learning anxiety has yet to be found out. 
Therefore, this study makes an attempt to investigate the 
English learning anxieties of students in Chinese high 
schools to help teachers identify students’ English anxiety 
and find out effective ways to diminish their learning 
anxiety.  
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2. Literature Review 
The affective and emotional factors influencing 

language learning have been an interest in the field of 
language teaching for many years. Many studies and 
experiments on students’ English learning have shown 
that anxiety is one of the most important learner’s 
affective factors leading to different learning styles and 
learning achievements. 

2.1. The Definition of Anxiety 

Anxiety is a psychological phenomenon featured by an 
unpleasant state of inner turmoil, such as distress or 
uneasiness of mind caused by fear of danger or misfortune. 
Anxiety is “subjective feeling of tension, apprehension, 
nervousness, and worry associated with an arousal of 
autonomic nervous system” [2]. According to Arnold, 
“anxiety is quite possibly the affective factor that most 
pervasively obstructs the learning process. It is related to 
negative feelings, such as embarrassment, depression, 
self-doubt, apprehension and nervousness” [3]. In general 
psychology, anxiety as a common psychological reaction, 
refers to a feeling of fear, worry, and uneasiness, usually 
generalized as an overreaction to a certain situation. 
Anxiety can be appropriate, but when it is too much and 
continues too long, the individual may suffer from an 
anxiety disorder [4]. 

2.2. The Study of Foreign Language Learning 
Anxiety 

Anxiety is one of most important affective factors permeating 
through the process of language learning. Foreign language 
anxiety is a type of situational anxiety. Horwitz et all, 
defined foreign language anxiety as “a distinct complex of 
self-perception, beliefs, feelings, and behaviors closely 
related to classroom language learning resulting from the 
uniqueness of the language learning process” [1]. They 
found that foreign language anxiety was not the same as 
the other academic anxieties since it was subjective 
feelings caused by English classroom learning. Gardner 
and Maclntyre referred to language anxiety as a kind of 
situation-specific anxiety the learners experience in 
particular second or foreign language contexts [5]. 
MacIntyre described language anxiety as “the worry and 
negative emotional reaction aroused when learning or 
using a second language” [6]. Language anxiety is 
learners’ fear or apprehension of using or learning a 
second or foreign language [7]. 

It is conducive to students’ English learning with low 
anxiety, while high anxiety and medium anxiety obstruct 
students’ learning. Many students feel much stressed to 
learn foreign language, as anxiety hinders the improvement 
of their English proficiency, which makes them unable to 
express their meanings accurately and effectively. As a 
result, they may feel nervous and scared to learn English, 
especially in listening and speaking. From a medical point 
of view, students with greater English anxieties are found 
to have such behaviors as emotional tension, apprehension, 
flush, cold hands and feet, rapid heartbeat, slow-thinking, 
inattention and confusion. They always escape teacher’s 
eye contact, sit in the last row and are unable to follow 

their teachers. Some of them are even more likely to be 
absent from class, or never finish their homework, or even 
fail in the English exams. Anxiety is a hidden factor 
making students sluggish, less motivated and uninterested 
in English. Therefore, foreign language learners often 
perform very badly in English class and they may feel 
self-abased, even self-denied. 

2.3. Classification of Foreign Language 
Learning Anxiety 

The factors that cause anxiety in foreign language learning 
can be classified into three categories: communication 
anxiety, test anxiety and fear of negative evaluation. 

Communication apprehension or similar reaction obviously 
plays a large role in foreign language anxiety. Communication 
anxiety is a type of fear or anxiety in real communication. 
McCroskey pointed out that the behavior patterns of 
typical communication anxiety include the avoidance of 
communication and withdrawal from communication [8]. 
Communication anxiety is a type of shyness characterized 
by fear of anxiety about communicating with people 
which is further divided communication anxiety into oral 
communication anxiety, such as the difficulty in speaking 
in pairs or groups or in public, and receiver anxiety, such 
as the difficulty in listening and learning an spoken 
message [1]. Compared with those who have a good 
command of language, people with low English proficiency 
have more trouble and high communication anxiety in 
communicating with others in social situations. McCroskey 
studied the relationship between communication anxiety 
and self-consciousness of American university students 
who studied Spanish and English. He found out that 
students were prone to a high level of communicative fear 
because of their low English level [8]. 

Since the evaluation of students’ performance is a 
continuous feature of most foreign language classes,  
test-anxiety is thus a relevant topic to foreign language 
anxiety. Test-anxiety refers to a type of performance 
anxiety stemming from a fear of failure [1]. According  
to Oxford, test anxiety is the inclination to become 
worried about the consequences of poor performance  
on a test or other evaluation [9]. Sarason defined test 
anxiety as the “tendency to view with alarm the 
consequences of inadequate performance in an evaluative 
situation” [10]. Culler & Holahan speculated that test 
anxiety was possible to be caused by the deficiency in 
students’ learning skills [11]. Horwitz also discovered that 
oral tests have the potential of eliciting both test and oral 
communication anxiety simultaneously in impressionable 
students [1]. Test-anxious students often feel stressed  
in a test or an examination because they are afraid  
of making mistakes and getting low scores. Many  
studies found out that students with high test learning 
anxiety often set unrealistically high demands for them 
and held that poor exam result was hard to accept. As a 
result, the high test anxiety makes them experience 
considerable difficulty in their English learning and stop 
them in playing their English knowledge to the full during 
exams. 

In terms of Fear of Negative Evaluation, Watson first 
interpreted it as “apprehension about others’ evaluations, 
avoidance of evaluative situations, and the expectation that 
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others would evaluate oneself negatively” [12]. Students 
afraid of negative evaluation are very sensitive in the 
English learning classroom. Studies have shown that 
people who focus too much on others’ evaluation are more 
likely to form negative behaviors, such as avoiding or 
consciously leaving early, not willing to participate in 
class activities and keeping silent. 

3. Research Methodology 

In this part, the design of the whole study was reported, 
including the research questions, the subjects of the 
research, the procedure as well as the instruments used in 
the research. 

3.1. Research Objects 
This paper tries to find answers to the following four 

questions: 
1. What is the overall situation of high school students’ 

English learning anxiety? 
2. What are the differences between male and female 

students in terms of the communication anxiety, test 
anxiety and negative evaluation anxiety? 

3. What are the differences in English learning anxiety 
in terms of different majors? 

4. What are the differences in English learning anxiety 
among students in the three grades? 

3.2. Subjects of Study 
The subjects of this study are the students from 

Yuemiao High School in Weinan City, Shaanxi Province, 
China. These students are from grade one, grade two and 
grade three. Those from grade two and three are  
either liberal arts students or science students. 90 students 
are from grade one, with a percentage of 30.7; 96 students 
are from grade two, accounting for 32.8%; 107 students 
are from grade three, accounting for 36.5%. 171 subjects 
are females, accounting for 58.4% of the total;  
122 subjects are males, accounting for 41.6% of the total; 
96 students in literal art, which is 32.8% of the total;  
107 students are in science, with a percentage of 36.5.  
The detailed information is listed in Table 1, Table 2 and 
Table 3. 

Table 1. Description of subjects in grade 

 Frequency Percent Valid 
Percent 

Cumulative 
Percent 

Valid 

Grade 1 90 30.7 30.7 30.7 

Grade 2 96 32.8 32.8 63.5 

Grade 3 107 36.5 36.5 100.0 

Total 293 100.0 100.0  

Table 2. Description of subjects in sex 

 Frequency Percent Valid 
Percent 

Cumulative 
Percent 

Valid 

Male 122 41.6 41.6 41.6 

Fe  Female 171 58.4 58.4 100.0 

Total 293 100.0 100.0  

Table 3. Description of subjects in major 

 Frequency Percent Valid 
Percent 

Cumulative 
Percent 

Valid 

Arts 96 32.8 32.8 32.8 

Science 107 36.5 36.5 69.3 

Undetermined 90 30.7 30.7 100.0 

Total 293 100.0 100.0  

 
The statistics reveal the largest number of students is 

from grade three; the number of students in grade two is a 
little more than that in grade one; the number of female 
subjects is slightly more than that of the males; the largest 
number of students are science group, followed by liberal 
arts group, with non-majoring group the smallest in 
number.  

3.3. Instrument 
In this research, the FLCAS (short for Foreign 

Language Classroom Anxiety Scale) designed by Horwitz 
is employed to identify and assess anxious students’ 
specific concerns. This scale is widely used at home and 
abroad because many studies have shown that it is of high 
reliability and validity during the inspection of learners’ 
foreign language learning anxiety. The questionnaire 
contains 33 items (1-33) and is divided into three 
dimensions: the CA (Communication Anxiety), TA (Test 
Anxiety), FNE (Fear of Negative Evaluation). All the 
items were translated correspondingly into Chinese for the 
convenience of the students’ understanding. The FLCAS 
is answered on a five-point Likert scale ranging from 
“strongly agree” to “strongly disagree”. And the score for 
each of the five answers is from 5 to 1. Some of these 
items involve reverse scoring. The higher score one gets, 
the more severe anxiety one would have.  

The internal consistency coefficient (Cronbach’s Alpha) 
of the data about the 33 items is 0. 853, which shows a 
very high credibility, as shown in Table 4. 

Table 4. Reliability statistics of all items in anxiety 

Cronbach's Alpha N of Items 

.853 33 

 
The internal consistency co-efficiency (Cronbach’s 

Alpha) of each of the three anxieties is between 0.575 and 
0.729, as shown in Table 5, Table 6 and Table 7. 

Table 5. Reliability statistics of 16 items in communication anxieties 

Cronbach's Alpha N of Items 

.729 16 

Table 6. Reliability statistics of 8 items in test anxiety 

Cronbach's Alpha N of Items 

.614 8 

Table 7. Reliability statistics of 9 items in fear of negative evaluation 

Cronbach's Alpha N of Items 

.575 9 
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3.4. Data Collection and Analysis 
Three hundred questionnaires were distributed to 

students in class with the help of their English teachers. In 
the uniform instruction, the subjects were required to 
independently finish the questionnaires which were taken 
back on the spot. Altogether 297 questionnaires were 
retrieved and the recovery rate is 99%. The valid 
questionnaires are 293.  

The effective questionnaire rate is 98.65%. The data 
collected were put into computer and analyzed by the 
software Statistical Package of Social Studies (SPSS). 
First, the overall situation of students’ English learning 
anxiety was examined by descriptive statistics analysis, 
with means and standard deviations of each factor being 
worked out at the same time. Next, T-Test was used to 
examine whether there were statistically significant 
differences in terms of genders groups and majors groups, 
and ANOVA was used to find out whether there were 
statistically significant differences in terms of different 
grades. 

4. Findings and Discussion 

In this chapter, the data from the questionnaire is 
analyzed one by one. And results of the research are 
presented. 

4.1. The Overall Situation of High School 
Students’ English Learning Anxiety 

From Table 8 below, we can see that the mean of 
students’ English learning anxiety is 3.115, which is 
above the middle anxiety level 3.0. This finding indicates 
the English learning anxiety is wide-spread in Yuemiao 
High School, and suggests that the overall anxiety of high 
school students’ English learning is a little high. 

Table 8. Descriptive statistics of the overall anxiety 

 N Min. Max. Sum Mean Std. 

Anxiety 293 1.35 5.04 912.64 3.1148 .57987 

Valid N 293      

 
There are two factors for the students’ high anxiety in 

English learning: internal and external factors. The first 
internal factor is that students are unconfident about their 
English proficiency and are afraid of speaking English. 
Thus, some feelings of negativity appear very common 
and obvious in these unconfident students, hindering their 
English study. The second internal reason is that they have 
such strong self-esteem that they are afraid to be mocked 
by others because of their mistakes in English learning. 
The external factor is that the pressure from their family 
and school is powerful enough to cause their learning 
anxiety. In China, there is an idiom “望子成龙, 望女成凤” 
which means all parents wish their children to be talented 
and successful. However this desire is so strong that it 
becomes a heavy burden to the parents and children. In 
addition, many high schools put pressure on them  
in order to improve the proportion of students enrolled in 
universities and colleges. Therefore, the emphasis on 

college enrollment in high school makes students immerse 
themselves into books. In the long run, students cannot 
breathe under the heavy load of assignments and tests. 
This kind of passive learning brings about students’ 
English learning anxiety. 

In terms of the three English learning anxiety: CA 
(Communication Anxiety), TA (Test Anxiety), FNE (Fear 
of Negative Evaluation), Statistics show that the mean for 
Communication Anxiety is 3.131, Test Anxiety is 3.244, 
and Fear of Negative Evaluative is 2.981. (See Table 9). 

Table 9. Means of the three learning anxiety 

Data of Items CA TA FNE 

Objects 293 293 293 

Mean 3.131 3.244 2.981 

 
The results show that the higher the average score, the 

more serious the students’ English learning anxiety. 
Among the three learning anxiety, students have the 
highest score in test anxiety, followed by communication 
anxiety and fear of negative evaluation. The findings 
suggest that in the process of learning English, what 
worries students most is to take English tests, and fear to 
communicate in English is the second thing worrying 
them. The least worry for them is negative evaluation. 

According to the results of the questionnaire, test 
anxiety is the highest one, with a mean score of 3.244. 
This data show that tests have a great influence on 
students’ English learning anxiety. There are some reasons 
leading to this. First of all, it lies in the existing exam-
oriented Chinese education environment. Chinese students 
are facing the pressure of college entrance examination. 
Although Chinese education reform has been advocating 
quality-oriented education system, the university entrance 
exam largely depends on scores, which causes students to 
study hard for the exam since they entered the high  
school. And they are afraid of failure in each exam. This 
finding shows that students were more anxious in a test 
environment than in an ordinary classroom environment. 

The second thing worrying students is communication. 
The study of high school English learning emphasizes 
grammar in China and neglects the training of the students’ 
oral English communication ability. A considerate number 
of English teachers in China pay less attention to the 
cultivation of students’ communicative ability because of 
the exam-oriented educational system. English teachers 
focus more on grammar and vocabulary teaching than on 
oral practice. They also seldom design more class activities 
to improve students’ English communication skills. As a 
result, some students who are poor in English are very 
much afraid to speak in class and unwilling to participate 
in classroom activities. Their anxiety is becoming more 
and more serious at last. 

The reasons why so many students have anxiety in fear 
of negative evaluation may be caused by students’ high 
self-esteem. Chinese students value “face” more than 
Western students do; they are very concerned about the 
negative evaluation from their teachers or any other 
students. The students who are not good at English usually 
feel diffident and inferior to those excellent English 
learners. This inferior feeling rises up when they hear their 
teacher or classmates give them negative evaluation.  
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4.2. Differences in English learning Anxiety 
between Science and Literal Art Students 

Table 10 shows that there is no statistical difference in 
terms of the three English learning anxiety between 
science and literal art students (p=0.130>0.05 in CA, 
p=0.942>0.05 in TA, and p=0.483>0.05 in FNE). The 
mean scores of anxiety for science and literal art students 
are 3.016 and 3.092, which suggests that both of the 
science and literal art students have some degree of 
learning anxiety. 

Table 10. Students’ anxiety in different majors 

 Arts(n=96) Science(n=107) t p 
CA 3.000±.537 3.131±.684 -1.520 .130 
TA 3.189±.564 3.195±.665 -.073 .942 

FNE 2.879±.631 2.954±.895 -.703 .483 
Anxiety 3.016±0.501 3.092±.657 -.931 .353 

 
English is a compulsory course for both science and 

liberal arts students, so they pay more attention to English. 
However, most students in this school are from rural  
areas and do not do very well in English due to the 
backwardness of English education there, so they have 
some difficulties in learning English and often feel 
anxious about English learning. As a result, English 
learning anxiety is widespread in both science and liberal 
arts students in this high school and no significant difference 
in English learning anxiety between them is found. 

4.3. Differences in English Learning Anxiety 
between Male and Female Students 

The differences in English learning anxiety between 
male and female students are presented in the following 
table.  

Table 11. Students’ anxiety in different genders 

 
Mean 
Male 

(n=122) 

Mean 
Female 
(n=171) 

t p 

CA 3.233±.580 3.058±.604 2.501 .013 
TA 3.314±.647 3.192±.594 1.677 .095 

FNE 3.073±.652 2.922±.831 1.813 .071 

Anxiety 3.203±0.545 3.052±.597 2.259 .025 

Statistics show that male and female students show 
significant difference in CA (p=0.013<0.05) and total 
anxiety (p=0.025<0.05), with the mean score of 3.233 for 
males and 3.058 for females in communication anxiety; 
and with 3.203 for males and 3.052 for females in total 
anxiety. This finding means that male students generally 
have higher anxiety than female students, specifically  
in communicative environment. Therefore, gender is a 
significant variable influencing the high school students’ 
English learning anxiety. This finding is consistent with 
Shang’s [13]. 

The reason for this difference is that first, girls are better 
than boys in both memory and language development. 
Girls have advantage in mastering and using language 
over boys and they are better at expressing their ideas, 
opinions, thus they showed lower anxiety; while boys are 
inferior to girls in language learning. Second, males regard 
the idea of “lady first” as the basic standard of gentlemen. 
They generally have higher self-esteem and tend to protect 
their self-image, therefore they are reluctant to put hands 
up to answer questions in class or discuss the problems 
with teacher after class in order to avoid destroying their 
self-image by making mistakes or exposing their defects 
in knowledge. Thus, they have much less opportunity to 
practice and improve their English, which gradually leads 
to their stronger anxiety. 

4.4. Differences in English Learning Anxiety 
among Students in Different Grades 

The results show that the total anxiety among  
students in the three grades is significantly different 
(p=0.005<0.05). This indicates that “grade” is a variable 
which leads to students’ English anxiety. Specifically 
speaking, students in the three grades have statistically 
difference in CA (p=0.011<0.05), TA (p=0.024<0.05) and 
FNE (p=0.014<0.05). (See Table 12) 

As Table 13 indicates students in grade one get the 
highest scores in the three anxieties: CA (M=3.271), TA 
(M=3.361), FNE (M=3.122), while students in grade two 
get the lowest scores in the three anxieties: CA (M=3.008), 
TA (M=3.116), FNE (M=2.804). The scores of the three 
anxieties of students in grade three are respectively in 
between. This reveals that students in grade one have 
scored highest in each of the three anxieties, followed by 
students in grade three and grade two. 

Table 12. ANOVA of students’ anxiety in different grades 
 Sum of Squares df Mean Square F Sig. 

CA 

Between Groups 3.222 2 1.611 4.594 .011 

Within Groups 101.689 290 .351   
Total 104.911 292    

TA 

Between Groups 2.839 2 1.420 3.779 .024 

Within Groups 108.932 290 .376   
Total 111.771 292    

FNE 
Between Groups 4.958 2 2.479 4.336 .014 
Within Groups 165.825 290 .572   

Total 170.784 292    

Anxiety 
Between Groups 3.473 2 1.736 5.316 .005 
Within Groups 94.711 290 .327   
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Table 13. Comparison of students’ anxiety in different grades 

 N Mean Std. Std. Error 
95% Confidence Interval for Mean 
Lower Bound Upper Bound 

CA 

Grade 1 90 3.2708 .52098 .05492 3.1617 3.3800 
Grade 2 96 3.0078 .61640 .06291 2.8829 3.1327 

Grade 3 107 3.1238 .62523 .06044 3.0040 3.2437 
Total 293 3.1310 .59940 .03502 3.0621 3.1999 

TA 

Grade 1 90 3.3611 .60847 .06414 3.2337 3.4886 

Grade 2 96 3.1159 .62991 .06429 2.9883 3.2435 
Grade 3 107 3.2605 .60098 .05810 3.1453 3.3757 

Total 293 3.2440 .61869 .03614 3.1729 3.3152 

FNE 

Grade 1 90 3.1222 .71234 .07509 2.9730 3.2714 
Grade 2 96 2.8044 .63772 .06509 2.6752 2.9336 

Grade 3 107 3.0208 .87969 .08504 2.8522 3.1894 
Total 293 2.9810 .76477 .04468 2.8931 3.0690 

Anxiety 

Grade 1 90 3.2465 .54081 .05701 3.1333 3.3598 
Grade 2 96 2.9746 .56760 .05793 2.8596 3.0896 

Grade 3 107 3.1298 .59933 .05794 3.0150 3.2447 
Total 293 3.1148 .57987 .03388 3.0482 3.1815 

 
The main reasons are as follows:  
The structure of English knowledge and way of 

teaching in high school are different from those in middle 
school. Therefore, it is not an easy job for students in 
grade one to be adapted to the completely new learning 
environment and they are often under great learning 
pressure, thus anxious most.  

The mean score of English learning anxiety of grade 
two is relatively small. Because students in grade two 
have gone through the adaptation of senior school life, 
they have found the most suitable way for them to learn 
English and been more accustomed to the English learning 
environment than those in grade one after one year’s 
adaptation. In addition, they have relatively small pressure 
from the college entrance examination.  

The high English learning anxiety can also be found in 
grade three. The aggravating learning task, the increasing 
amount of knowledge, and the pressure coming from the 
college entrance examination cause their anxiety in 
English learning. The final year of high school education 
mainly revolves around the university entrance exam. 
Examination becomes the only standard to evaluate 
students’ learning. So the competition of test is unavoidable. 
Bailey found that competition can also lead to language 
anxiety. According to his study, although competition 
does not cause anxiety in all the students, the competition 
will bring negative effects for those average students or 
poor students [14].  What’s more, the higher expectations 
of children from their parents can sharpen the students’ 
anxiety. Actually almost all parents have high aspirations 
for their children, expecting their children to be admitted 
by a good or even famous university. It causes great 
pressure to children, which is very serious if it could not 
be well solved [15]. 

5. Conclusion 

This paper has mainly discussed the English learning 
anxiety of high school students with regard to grade, sex 

and major. The major results have given us a very clean 
picture of the English learning anxiety in high school 
students. This study has found out that English learning 
anxiety is widespread in Yuemiao high school. The male 
students’ anxiety is higher than that of females, especially 
in communicative anxiety. All the students have anxiety in 
learning English. Major is not a noticeable variable in 
students’ English learning. Both art and science students 
have English learning anxiety. In terms of grade, students 
in grade one have the highest level of anxiety, followed by 
students in grade three and two. 

According to the results, English teacher should try 
their best to relieve the English learning anxiety of high 
school students. Suggestions are put forward as follows: 

Firstly; English teachers should try their best to arouse 
students’ interest in English. As Einstein once said 
“interest is the best teacher”. Interest is one of the most 
important elements in English learning, because it 
functions as powerful determinants of students’ attention, 
recognition, and recall which contribute to the increased 
comprehension. Some research found out that interest did 
not simply enhance the amount of recalled information, 
but had a strong influence on the quality of learning. 
Therefore, the more students are interested in English, the 
higher English learning proficiency they would achieve. 
How to elicit students’ interested? There are some ways 
that can be considered in the teaching process. Firstly, 
English teachers should employ different teaching 
methods since interest can be evoked by sources other 
than text characteristics. For example, they can use role-
play, classroom discussion, pair work, free talk and 
presentations to interest students and make them actively 
involved in learning. Meanwhile, English teachers should 
not only use blackboard in their class, but make good use 
of all kinds of modern instrument---visual and auditory 
stimuli, such as computer, internet and multimedia to provide 
students with more authentic language environments where 
students could get fun, relaxation and more information. 
These methods will make students more motivated and 
encouraged in the whole process of learning.  
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Secondly, English teachers should try to build a 
harmonious relationship with students. A good relationship 
can make learning enjoyable for students and teaching 
worthwhile for the teachers [16]. However, a poor 
relationship would increase students’ anxiety in learning, 
so a harmonious relationship between teachers and students 
is very necessary. Most anxious English learners are 
always afraid of talking to their teachers because of their 
poor performance in English class. Therefore, English teachers 
should pay special attention to those students. They need 
to encourage and praise students timely and sincerely so 
as to help students to build their confidence and make 
progress in English; teachers should be patient, friendly 
and kind to the anxious students, and they should also be 
good at observing and discovering students’ potential 
psychological problems, and solve the problems with 
students, making them free from psychological burdens. 

As for the third year students, in China, it is a common 
fact they are under pressure not only from their study, but 
also from their parents and teachers who expect them to be 
admitted to universities. It is their high hopes that make 
students feel stressed and anxious, especially for those 
students who are poor in English. Therefore, both families 
and schools should have a rational understanding of the 
college entrance examination. Teachers and parents should 
stop putting too much pressure on students. Instead, they 
should create a relaxing learning environment for their 
students or children, because great pressure would lead to 
anxiety, which can destroy students’ confidence. More 
seriously, it could make students develop psychological 
problems and misbehaviors. 

Finally, male and female students should be treated 
differently in English learning. Compared with males, 
females are more talented in learning language. Therefore, 
teachers should encourage female students to help male 
students in daily English activities and enhance the 
interaction between them. 
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