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Abstract  Continuing Professional Development (CPD) program as applied in the teaching profession puts every 
Licensed Professional Teacher (LPT) at the center of leveraging the conditions and quality of teaching and learning 
in the Philippines. This study puts forward the idea that LPTs are self-directed and autonomous and lifelong learner-
professionals driven by their internal motivation to be armed with the current knowledge in the educational 
topography. Employing the Explicative-Reductive Research design of Descriptive Research, it was found out that 
the LPT-respondents had a good to very good state of awareness on the impact of undergoing CPD program to their 
profession which manifests that they are self-directed, internally motivated, and autonomous and lifelong learner-
professionals. Singles were found to be more cognizant on the impact of undergoing CPD than their married 
counterparts although both were much aware of its educational significance. Moreover, majority of the respondents 
were not in-favor of the CPD implementation in the country. It was concluded that LPTs are self-directed and 
autonomous and lifelong learner-professionals driven by their internal motivation to undergo professional 
development activities in arming themselves with the current knowledge to meet the needs of the times. 
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1. Introduction 

The advent of internationalization and globalization in 
education has directed professionals to come across the 
call to constantly improve their craft through CPD 
program as well as Continuing Professional Education 
(CPE). Undergoing such program is paramount to a 
professional leverage on teacher quality, teaching 
practices, and indemnification of the service acumen of 
every LPT on the total development of every potential 
learner [1,2,3]. 

In the Philippines, CPD law is enacted to revolutionize 
the par of excellence in every profession through CPD 
programs and CPE with a mandatory number of 
professional credits to be gained over a period. For the 
teaching profession, LPTs are required to have at least 45 
CPD credits before they can renew their professional 
identification card [4,5,6]. In its implementation, this law 
is crippled by its Implementing Rules and Regulations 
(IRR) as perceived by many. It was claimed that it is 
politicized by a few by enforcing an obligatory attendance 
in gaining a minimum CPD credit over a period at a high 

cost of training or program which is usually born by every 
LPT. 

Theories and research results articulate on the impact of 
undergoing CPD programs and activities to a describable 
change in practice and the inner-drive to change their 
practice drawn from their participation. Adult Learning 
Theory explicates that adults like LPTs are self-directed 
professionals driven by their internal motivations to gain 
more current knowledge and willingness to spend personal 
time in advancing to their professions [7,8,9]. Corollary  
to this advancement is the Self-Efficacy Theory that 
underscores the belief that every individual can make a 
difference through creativity and self-efficacy [10]. 
Moreover, learners are self-determined and self-regulated 
[11,12]. Learners in this state set standards for themselves, 
monitor their behavior and attainment of the set standards, 
and impose consequences to whatever action they commit 
in implementing their plans and tactics towards their goals 
[13,14]. Over the time of concordances and affordances, 
these beliefs become robust repertoire of a community  
of practice on pedagogical knowledge and content 
knowledge [3,15,16,17]. Adherence to such orientations is 
tantamount to LPT’s effort for knowledge update through 
reflective activities [18,19]. In this paper, the awareness of 
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the respondents on the impact of undergoing CPD 
program and the acceptability of the Philippine CPD law 
are determined. 

The crux is: LPTs are self-directed and autonomous and 
lifelong learner-professionals who constantly seek for 
professional growth by attending seminars, workshops, 
conferences, research fora, advanced studies, among 
others [3,8,13,14]. In so doing, LPTs hone their craft in 
extending their teaching roles, responsibilities, and 
obligations among their stakeholders.  

2. Methodology 

This study employed the Descriptive-Comparative Research 
design focused on the determinants of QSU-LPTs’ 
awareness on the impact of undergoing CPD program to 
their profession and their stand on the implementation of 
the Philippine CPD law. Appositely, the Explicative-
Reductive Method was employed in this study focused on 
the determinant of the respondents’ awareness of 
undergoing CPD program. The Explicative Method was 
used to account a context encompassing variables and 
qualities attributed to the problem which include the 

respondents’ sex, age, civil status, educational attainment, 
and academic rank. This paved for the determinant of the 
variable related to the respondents’ awareness on the 
impact of CPD program to their noblest tasks as 
professional teachers. On the other hand, the Reductive 
Method was used to elicit potential variables of the 
identified context for enrichment and further analysis. 

This study was conducted at Quirino State University-Main 
Campus, Diffun, Quirino, Philippines. A total of 40 LPTs 
served as the respondents of the study: Age: 22 from the 
age group 21-30, 12 from 31-40, and 6 from 41 and above; 
Sex: 11 males, and 29 females; Educational Attainment: 
11 Bachelor’s degree holders, 25 MA degree holders, and 
4 PhD holders; and Academic Rank: 33 Instructors, 4 
Assistant Professors, and 3 Associate Professors. 

A validated 15-item questionnaire (alpha value=.973) 
was employed to determine the respondents’ awareness on 
the impact of undergoing CPD program to their profession 
and their stand on the implementation of the Philippine 
CPD law. The gathered data were treated using frequency 
counts, percentage, mean, t-test, ANOVA, and LSD test. 

3. Results and Discussion 

Table 1. Awareness on the Impact of Undergoing CPD Program to the Teaching Profession when grouped by Civil Status1 

Awareness on the Impact of Undergoing CPD Program to their Profession Single Married 
Mean Desc Mean Desc 

 
1 

Undergoing professional development program… 
helps me fulfill a specific career path 

 
3.88A 

 
MA 

 
3.52 B 

 
MA 

2 increases my job opportunities within the teaching profession 3.82 A MA 3.43 B MA 
3 increases my job opportunities outside the teaching profession 3.71 A MA 3.43 A MA 
4 helps me obtain promotion to a higher grade/ position 3.88 A MA 3.52 B MA 
5 increases my chances of promotion 3.82 A MA 3.48 B MA 
6 enables me to gain expertise 3.94 A MA 3.65 B MA 
7 enables me to apply for job(s) with an employer offer better working conditions 3.71 A MA 3.35 A MA 
8 increases the likelihood of obtaining a job with a more secure contract than those held previously 3.71 A MA 3.39 B MA 
9 increases my self-confidence 3.94 A MA 3.57 B MA 

10 provides mental stimulation for a higher degree of mental practice 3.82 A MA 3.52 A MA 
11 boosts my desire to study education to a higher level 3.82 A MA 3.48 B MA 
12 broadens my perspective on teaching 3.94 A MA 3.61 B MA 
13 brings knowledge to enable me to contribute more effectively to discussions about teaching 3.88 A MA 3.48 A MA 
14 improves my judgment in education and teaching 3.76 A MA 3.57 A MA 
15 enables me to extend my teaching roles, responsibilities, and obligations 3.88 A MA 3.52 B MA 
Grand Mean 3.84 A MA 3.51 B MA 

Legend: 1Means of the same letter within rows are comparable at .05 level (t-test); MA-Much Aware. 

Table 2. Awareness on the Impact of Undergoing CPD Program to the Teaching Profession when grouped by Sex1 

Awareness on the Impact of Undergoing CPD Program to their Profession Male Female 
Mean Desc Mean Desc 

 
1 

Undergoing professional development program… 
helps me fulfill a specific career path 

 
3.64 A 

 
MA 

 
3.69 A 

 
MA 

2 increases my job opportunities within the teaching profession 3.64 A MA 3.59 A MA 
3 increases my job opportunities outside the teaching profession 3.45 A MA 3.59 A MA 
4 helps me obtain promotion to a higher grade/ position 3.55 A MA 3.72 A MA 
5 increases my chances of promotion 3.55 A MA 3.66 A MA 
6 enables me to gain expertise 3.82 A MA 3.76 A MA 
7 enables me to apply for job(s) with an employer offer better working conditions 3.64 A MA 3.45 A MA 
8 increases the likelihood of obtaining a job with a more secure contract than those held previously 3.45 A MA 3.55 A MA 
9 increases my self-confidence 3.82 A MA 3.69 A MA 
10 provides mental stimulation for a higher degree of mental practice 3.64 A MA 3.66 A MA 
11 boosts my desire to study education to a higher level 3.64 A MA 3.62 A MA 
12 broadens my perspective on teaching 3.82 A MA 3.72 A MA 
13 brings knowledge to enable me to contribute more effectively to discussions about teaching 3.82 A MA 3.69 A MA 
14 improves my judgment in education and teaching 3.64 A MA 3.66 A MA 
15 enables me to extend my teaching roles, responsibilities, and obligations 3.73 A MA 3.66 A MA 
Grand Mean 3.66 A MA 3.65 A MA 

Legend: 1Means of the same letter within rows are comparable at .05 level (t-test); MA-Much Aware. 
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General results (Table 1) show that the respondents 
observed much awareness on the impact of undergoing 
CPD program to the teaching profession. However, results 
further show that there is an incomparable awareness on 
the impact of undergoing CPD to the teaching profession 
with the single LPTs of being more aware than their 
married counterparts. It can be construed that the single 
LPTs are more into the cognizable impact of undergoing a 
CPD program as indicated by the incomparable results in 
indicators 1, 2, 4, 5, 6, 8, 9, 11, 12, and 15. 

Results (Table 2) show that the respondents observe 
much awareness on the impact of undergoing CPD 
program to the teaching profession. This implies that both 
male and female LPTs hold a very good state of awareness 
on the impact of CPD to their profession. 

Results (Table 3) show that there is a comparable 
awareness on the impact of undergoing CPD program  
to the teaching profession. This implies that the 
professional teacher-respondents across ages hold a very 
good state of awareness on the impact of CPD to their 
profession. 

Results (Table 4) show that there is a comparable 
awareness on the impact of undergoing CPD program to 
the teaching profession except for indicator 9 that yielded 
incomparable result: the PhD’s had the lowest affordances 
as they are already seasoned and had gained expertise in 
their profession. This implies that the professional teacher-
respondents across their educational attainment hold a 
good to very good state of awareness on the impact of 
CPD to their profession. 

Table 3. Awareness on the Impact of Undergoing CPD Program to the Teaching Profession when grouped by Age1 

Awareness on the Impact of Undergoing CPD Program to their Profession 
21-30 31-40 41 and above 

Mean Desc Mean Desc Mean Desc 

1 Undergoing professional development program… 
helps me fulfill a specific career path 

 
3.73A 

 
MA 

 
3.58 A 

 
MA 

 
3.67 A 

 
MA 

2 increases my job opportunities within the teaching profession 3.73 A MA 3.42 A MA 3.50 A MA 

3 increases my job opportunities outside the teaching profession 3.45 A MA 3.58 A MA 3.83 A MA 

4 helps me obtain promotion to a higher grade/ position 3.68 A MA 3.58 A MA 3.83 A MA 

5 increases my chances of promotion 3.64 A MA 3.58 A MA 3.67 A MA 

6 enables me to gain expertise 3.77 A MA 3.83 A MA 3.67 A MA 

7 enables me to apply for job(s) with an employer offer better working conditions 3.55 A MA 3.33 A MA 3.67 A MA 

8 increases the likelihood of obtaining a job with a more secure contract than those 
held previously 3.55 A MA 3.42 A MA 3.67 A MA 

9 increases my self-confidence 3.77 A MA 3.75 A MA 3.50 A MA 

10 provides mental stimulation for a higher degree of mental practice 3.64 A MA 3.67 A MA 3.67 A MA 

11 boosts my desire to study education to a higher level 3.68 A MA 3.58 A MA 3.50 A MA 

12 broadens my perspective on teaching 3.82 A MA 3.67 A MA 3.67 A MA 

13 brings knowledge to enable me to contribute more effectively to discussions about 
teaching 3.82 A MA 3.58 A MA 3.67 A MA 

14 improves my judgment in education and teaching 3.68 A MA 3.58 A MA 3.67 A MA 

15 enables me to extend my teaching roles, responsibilities, and obligations 3.73 A MA 3.58 A MA 3.67 A MA 

Grand Mean 3.68 A MA 3.58 A MA 3.66 A MA 

Legend: 1Means of the same letter within rows are comparable at .05 level (F-test); MA-Much Aware. 

Table 4. Awareness on the Impact of Undergoing CPD Program to the Teaching Profession when grouped by Educational Attainment1 

Awareness on the Impact of Undergoing CPD Program to their Profession BS MA/MS/MAT PhD/EdD 
Mean Desc Mean Desc Mean Desc 

 
1 

Undergoing professional development program… 
helps me fulfill a specific career path 

 
3.55 A 

 
MA 

 
3.76 A 

 
MA 

 
3.50 A 

 
MA 

2 increases my job opportunities within the teaching profession 3.55 A MA 3.68 A MA 3.25 A MA 
3 increases my job opportunities outside the teaching profession 3.27 A MA 3.68 A MA 3.50 A MA 
4 helps me obtain promotion to a higher grade/ position 3.45 A MA 3.76 A MA 3.75 A MA 
5 increases my chances of promotion 3.45 A MA 3.72 A MA 3.50 A MA 
6 enables me to gain expertise 3.64 A MA 3.84 A MA 3.75 A MA 
7 enables me to apply for job(s) with an employer offer better working conditions 3.45 A MA 3.60 A MA 3.00 A A 

8 increases the likelihood of obtaining a job with a more secure contract than those 
held previously 3.36 A MA 3.60 A MA 3.50 A MA 

9 increases my self-confidence 3.64 ABC MA 3.84 BA MA 3.25 CA MA 
10 provides mental stimulation for a higher degree of mental practice 3.36 A MA 3.80 A MA 3.50 A MA 
11 boosts my desire to study education to a higher level 3.55 A MA 3.72 A MA 3.25 A MA 
12 broadens my perspective on teaching 3.64 A MA 3.84 A MA 3.50 A MA 

13 brings knowledge to enable me to contribute more effectively to discussions 
about teaching 3.64 A MA 3.80 A MA 3.50 A MA 

14 improves my judgment in education and teaching 3.36 A MA 3.80 A MA 3.50 A MA 
15 enables me to extend my teaching roles, responsibilities, and obligations 3.55 A MA 3.76 A MA 3.50 A MA 
Grand Mean 3.50 A MA 3.75 A MA 3.45 A MA 

Legend: 1Means of the same letter within rows are comparable at .05 level (F-test); MA-Much Aware; A-Aware. 
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Table 5. Awareness on the Impact of Undergoing CPD Program to the Teaching Profession when grouped by Academic Rank1 

Awareness on the Impact of Undergoing CPD Program to their Profession 
Instructor Assistant Professor Associate Professor 

Mean Desc Mean Desc Mean Desc 
 
1 

Undergoing professional development program… 
helps me fulfill a specific career path 

 
3.67 A 

 
MA 

 
3.50 A 

 
MA 

 
4.00 A 

 
MA 

2 increases my job opportunities within the teaching profession 3.61 A MA 3.25 A MA 4.00 A MA 
3 increases my job opportunities outside the teaching profession 3.48 A MA 3.75 A MA 4.00 A MA 
4 helps me obtain promotion to a higher grade/ position 3.64 A MA 3.75 A MA 4.00 A MA 
5 increases my chances of promotion 3.61 A MA 3.50 A MA 4.00 A MA 
6 enables me to gain expertise 3.79 A MA 3.50 A MA 4.00 A MA 

7 enables me to apply for job(s) with an employer offer better working 
conditions 3.45 A MA 3.50 A MA 4.00 A MA 

8 increases the likelihood of obtaining a job with a more secure contract than 
those held previously 3.76 A MA 3.50 A MA 4.00 A MA 

9 increases my self-confidence 3.76 A MA 3.50 A MA 3.67 A MA 
10 provides mental stimulation for a higher degree of mental practice 3.64 A MA 3.50 A MA 4.00 A MA 
11 boosts my desire to study education to a higher level 3.64 A MA 3.50 A MA 3.67 A MA 
12 broadens my perspective on teaching 3.76 A MA 3.50 A MA 4.00 A MA 

13 brings knowledge to enable me to contribute more effectively to discussions 
about teaching 3.73 A MA 3.50 A MA 4.00 A MA 

14 improves my judgment in education and teaching 3.64 A MA 3.50 A MA 4.00 A MA 
15 enables me to extend my teaching roles, responsibilities, and obligations 3.67 A MA 3.50 A MA 4.00 A MA 
Grand Mean 3.64 A MA 3.50 A MA 3.65 A MA 

Legend: 1Means of the same letter within rows are comparable at .05 level (F-test); MA-Much Aware. 

Table 6. Acceptability of the Philippine CPD Law 

Are you in-favor of the Philippine CPD Law? 
Yes No 

Frequency Percent Frequency Percent 
9 22.50 31 77.50 

 
Results (Table 5) show that there is a comparable 

awareness on the impact of undergoing CPD program to 
the teaching profession. This implies that the professional 
teacher-respondents across academic ranks hold a very 
good state of awareness on the impact of CPD to their 
profession. 

Results (Table 6) show that majority of the respondents 
are not in-favor of the Philippine CPD Law. In an 
interview, the respondents zeroed-in that they do not need 
a CPD law to direct them in seeking for professional 
growth as they hold a strong professional responsibility 
and obligation. In fact, even some of the respondents who 
are in-favor of it are hesitant on its implementation. 

“...’tis my moral and professional responsibility to arm 
myself with the current knowledge. The purpose of this 
law (I believe) is in good faith; however, the way it is 
erroneously implemented and purely politicized and 
commercialized by a few…” 
“…CPD? I have been observing this since I entered 
teaching three decades ago. I know for a fact that I need 
updates to cope-up with the changing times but 
prescribing a certain number of trainings (corresponding 
to units-45 units) over a period is too much…”  
“…CPD (as well as CPE) is an international good 
practice; however, its IPP must be based on 
international benchmarks. The problem here is the 
monetary involved for the attainment of such CPD units. 
While it is true that we (professionals) need updates on 
the professional topography where we belong, one 
cannot deny the fact that the government is tasked and 
obliged to provide training services to its people 
particularly LPT’s. Look at the US and some European 
countries: they provide the necessary training and it is 

obligatory that their teachers will attend such 
specialized in-service training-workshop. Usually, it is 
run in weeks and the most are months. Speakers are 
well trained professionals who are usually internationally 
acclaimed academicians and educationists…”     
“…45 units is something (actually, it is too much). The 
problem is: much of the training are provided in an 
expensive registration and usually offered only in the 
major cities of the country by the tiger commercial-
private organizations. The INSET provided by the 
university are not even counted as it is not accredited by 
the governing board. Would it not be better if the 
government provide training (as we are serving its 
people) to our reach or the governing board will 
provide or assign training in the area…” 
“…Unlike other countries, please take note that the 
salary for teachers in the Philippines is not competitive. 
Remember that we are only given a limited (if not, 
totally nothing) amount for such development program...” 
The prevalence of good to very good states of awareness 

on the impact of undergoing CPD programs and activities 
to the teaching profession among LPT-respondents indicates 
that they are self-directed and autonomous and lifelong 
learner-professionals. Moreover, LPTs who are self-
directed professionals are governed by a stronghold of 
internal motivation to sustain their thirst for learning 
[3,8,17,20]. This implies that professionalism is greatly 
seeded in their mental schema and this drives them to 
come across learning and pursue advanced studies and 
trainings in a borderless educational standpoint. These 
concordances are manifestations of self-efficacy and 
internal motivations that lead them to become lifelong and 
autonomous learners. 
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Bandura explicated that every individual believes that 
he can make a difference by employing skills and abilities 
in attaining desired goals in life through creativity and 
self-efficacy [10]. Professional teachers being creative and 
self-efficient individuals, are self-organized, proactive, 
self-reflecting, and self-regulating [19,21]. Developed 
through experiences and reciprocal interactions and 
causations from one’s internal motivation – one makes life 
choices in an ecological niche in wider purposes and 
values [17,22,23].  

Despite these concordances, majority of the respondents 
are not in-favor on how the CPD law is implemented in 
the Philippines. It can be construed that leveraging the 
practice of teaching profession is an international good 
practice; however, the way it is implemented is something 
to be appealed for a repeal if it will serve its optimum 
purpose. 

The crux is: LPTs are self-directed and lifelong and 
autonomous learner-professionals who are in a continuous 
stride of professional excellence by attending specialized 
trainings, seminars, workshops, conferences, research fora, 
advanced studies, among others. Thus, they do not need 
any law for that effect that will direct them in undergoing 
CPDs and CPEs for their optimum development in their 
noblest task as professional teachers [3,9,13,14,21]. Hence, 
the focus of any CPD program should center on the idea 
that it will encourage them to be motivated seekers of 
advanced knowledge and education that will give them a 
leverage to their profession [1,3,17,19,20]. 

4. Implications to Theory and Practice  

1.  Licensed Professional Teachers at QSU-Main 
Campus hold a good to very good awareness on the 
impact of undergoing CPD programs and activities. 
This implies that they recognize the empirical value 
of CPD program to their profession; 

2.  Licensed Professional Teachers at QSU-Main 
Campus as reflective professionals are self-directed 
and autonomous and lifelong learners who are in 
continuous stride of arming themselves with current 
knowledge in the teaching profession and need not 
to be directed by such laws or any legislation to go 
on for any CPD program;  

3.  Majority of the LPTs at QSU-Main Campus are  
not in-favor of the Philippine CPD law particularly 
on its IRR. This concordance posts an immediate 
and further analysis from a wider range of  
LPT-respondents in the country. Furthermore, an 
in-depth analysis on the various provisions of the 
law may be considered for appeal and repeal if this 
law will serve its optimum purpose vis-à-vis 
international benchmarks where CPD is well 
implemented and thoroughly studied. 
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