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Abstract  The rapid and unprecedented transition from face-to-face to online teaching at the onslaught of CoViD-
19 was very challenging due to a very short timeframe for teachers to refresh and to acquire advanced technical 
skills and know-how in going online. This study is designed to determine the readiness of teachers in going online 
from select localities in the Philippines. A total of 120 teacher-respondents were used as subjects of the study. The 
descriptive-inferential method was employed in the study in gathering the needed data vis-à-vis the research 
problems. It is discovered that teachers in private schools can perform Basic Technical Skills better than those who 
are in the public schools. It was also found out that teachers aged 21-30 can perform better in technical skills and can 
use LMS efficiently. Moreover, the respondents were found to be highly skilled on course planning, time-
management and communication: both teacher-respondents from public and private institutions are equipped with 
vast knowledge on course design. However, it is noticeable that older teachers are less comfortable in designing 
online learning activities that would allow students to interact with their peers and teachers. Therefore, it is 
concluded that the teacher-respondents are ready to go online. Appositely, teachers from the private sector are better 
in managing online learning than their counterparts in the public schools from the parameters of the study. 
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1. Introduction 

As the online mode of education expands, online 
teachers’ readiness also rises as a significant construct. 
Literature revealed a rich discussion on the frameworks of 
competency, functions, specifications, and duties to teach 
online. However, data on teachers’ readiness to deliver 
online teaching competencies is insufficient. More 
importantly, such competencies vary for faculty by culture, 
circumstances, institutions, and countries, which in turn 
indicate that teachers’ online teaching readiness will differ 
by these similar factors. Online learning can be difficult to 
navigate, educators as well as students are approaching 
their level of mixture anxiety and excitement of the 
unknown but it is not a hindrance to keep going and to 
continue in achieving goals in times of uncertainty- 
quality education [1]. 

The changing environment encourages educational 
institutions to seek additional platforms in continuing to 
provide quality education. As the Philippines gets pass its 
first year under the CoViD-19 pandemic, a shift in 
learning modalities becomes more evident [2]. In an effort 
to ensure that all students have the same access to high-

quality teaching and learning, Online Distance Learning 
(ODL) was employed. It features a teacher as a facilitator 
and learners can participate actively during instruction 
through the use of various technologies, and internet is 
included in the plan. This rapid transition of all teaching 
consequently provides a unique opportunity to observe the 
extent to which teachers actually felt prepared for ODL. [3] 

The recent development in technology provides an 
overwhelming growth of distance learning in different 
countries, which contributed to the acceleration of 
education for all. The changing environment nowadays 
encourages educational institutions to seek additional 
platforms in continuing to provide quality education. 
Open and distance learning is a way of delivering 
education through the use of technology such as the 
interconnected network. The future is clear in the 
education sector that technology will play a primary role 
in the future. As far as education is concerned, teachers 
are the main assets of the academe, where they are the 
ones responsible in building knowledge. Accordingly, 
distance education is defined as the online delivery of 
instructional content as well as associated support services 
to students in the absence of physical, this shows that 
online delivery of instruction through online can be 
consider as a primary way of teaching and learning [4]. In 
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the first half of 2020, schools across the world were forced 
to shift to fully online teaching and learning in response to 
the Covid-19 pandemic [5]. In many instances, this was a 
sudden shift in the delivery of learning. School teachers, 
many of whom had never taught online, were expected to 
redesign their programmes to support their students in a 
100% online environment. This required full shift in 
pedagogical approach to teaching and learning, and the 
use of a range of new technologies. [6] Readiness is 
examined in relation to perceptions of how well they felt 
they were prepared for this change and how well they  
felt their institutions were prepared. Particularly in relation 
to the rapid transition to online teaching, this shift 
constituted major changes in teaching practice. Such 
changes in practice or the willingness to engage in change 
at any level is a complicated organization of individual, 
institutional, and cultural factors [7]. 

Reference [8] conducted an initial assessment regarding 
the preparedness of teachers for online teaching and learning. 
His study determined the perception of the use of the 
Learning Management System as a platform for delivering 
courses. Likewise, it pointed out issues on customization, 
teacher and students' preparedness, infrastructure constraints, 
as well as flexibility in teaching and learning [9]. 

Several studies on online learning are being conducted 
to determine whether our teachers here in the Philippines 
are ready to teach online. Besides confirming and 
reinforcing the challenges identified by previous research, 
our study provides a framework on how teachers respond 
to using their gadgets and their knowledge on technology. 
Thus, this study sought to determine the affordances and 
find significant differences in the basic technical skills; 
using LMS (Moodle and Google Classroom); course 
planning, time management and communication; and 
course design of the respondents. Further, the results of 
this investigation will and may contribute to the 
effectiveness of educators in online instruction. 

2. Methodology 

This study employed a quantitative online survey to 
enable the researchers to identify the readiness of teachers 
on going online this time of pandemic on their basic 
technical skills; using LMS (Moodle and Google 
Classroom); course planning, time management and 

communication; and course design. A total of 120 teachers 
in both public and private schools around Northern Luzon 
responded and served as the informants of the study. This 
also helped the researchers determine the technology 
efficacy and willingness of teachers to embrace online 
learning which is becoming the trend in this time of 
pandemic not only in the country but in the entire world. 
The following were employed to analyze the gathered 
quantitative data: Mann-Whitney U Test and Kruskal Wallis 
Test. All calculations are set at .05 level of significance. 
Descriptive-inferential statistics were used to analyze, 
make predictions or inferences from the data collected. 
From the data and results, a generalization was drawn and 
was given a conclusion. An easy way to comply with the 
journal paper formatting requirements is to use this 
document as a template and simply type your text into it. 

3. Results and Discussion  

Table 1 shows the respondents affordances on Basic 
Technical Skills and most of them answered “very true of 
me”. The result of the survey revealed that all the 
respondents have the four basic technical skills that are 
needed in teaching online such as using office applications; 
managing computer files as to copying, moving, renaming 
and deleting; sending and receiving emails; and using 
internet browsers to upload and download files. Basic 
technical skills have strong impacts on teacher online 
readiness. The research findings revealed that the more 
familiar teachers are with basic technical skills, the readier 
they are for teaching in an online environment. The 
findings of this study are similar to findings of reference 
[10] that instructors must had technological skills and 
competencies in basic computer operation and technical 
issues relating to internet usage, such as web searching 
and conferencing, as well as managing a learning 
management system, in order to be effective facilitators 
for online learning. The foregoing results are also 
supported by the findings of reference [11], who 
discovered that most modern teachers already had the 
basic computer skills required to carry out their 
professional responsibilities. The teachers’ acquisition of 
these skills can be explained by the fact that these tools 
have become integral in all professional mechanisms, so 
teachers have been expected and driven to teach them. 

Table 1. Respondents’ Affordances on Basic Technical Skills 

Basic Technical Skills NTM TM MTM VTM Mode 
1 I can use office applications, such as Open Office, Microsoft Word and Microsoft PowerPoint.  5 17 101 Very True of Me 

2 I can perform file management on my computers, such as copying, moving, renaming, and 
deleting files or folders  5 14 104 Very True of Me 

3 I can send and receive emails and open and send email attachments  2 21 99 Very True of Me 

4 I can use an Internet browser, such as Google Chrome, Firefox or Safari to search the Web and 
upload/download files and programs  7 22 94 Very True of Me 

Table 2. Mann-Whitney U Test on Respondents’ Affordances on Basic Technical Skills when grouped by Type of School Affiliation 

Basic Technical Skills Public Private U Sig 
1 I can use office applications, such as Open Office, Microsoft Word and Microsoft PowerPoint. 61.34 68.08 593 .350 
2 I can perform file management on my computers, such as copying, moving, renaming, and deleting files or folders 62.04 61.67 662 .957 
3 I can send and receive emails and open and send email attachments 60.70 74.00 522 .075 

4 I can use an Internet browser, such as Google Chrome, Firefox or Safari to search the Web and upload/download files 
and programs 60.76 76.50 492 .045* 

*significant at .05 level. 
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This table presents the Mann-Whitney U Test on 
respondents’ affordances on basic technical skills when 
grouped by type of school affiliation. It can be noted that 
there is no significant difference between public and 
private teachers when it comes to their skills in using 
office applications, managing files, and in sending and 
receiving emails. In using internet browsers such as 
Google, Firefox or Safari, the test failed to reject the null 
hypothesis as the test concluded a slight significant 
difference at .045 between answers when the respondents 
were grouped by type of school affiliation. According to 
reference [12], digital media use in public schools is rather 
limited, but the study indicated that schools in the private 
sector have greater access to digital media. Other claims 
that private schools outperform public schools in terms of 
access to digital media, basic information, and content layout, 
according to the findings of reference [13]. In terms of 
material delivery, private school teachers far outperform 
public school teachers. In conclusion, private schools are 
better able to use web browsers to search than public schools. 

Presented in the table (Table 3) is the Kruskal Wallis 
test on respondents’ affordances on basic technical skills 
when grouped by age. It can be noticed that, in use of 
office applications and internet browsers are comparable 
with respondents from the age brackets of 31-40 and 40+, 
with respondents from the age brackets of 21-30+ are 
incomparable with the two other age brackets. It can also 
be depicted in the table that, in sending and receiving 
emails, age-grouped 21-30 and 31-40 are comparable. In 
general, these concordances among the respondents led to 
the rejection of the null hypothesis.On the contrary, this 
study failed to reject the null hypothesis for the indicator 
on the copying, moving, renaming, and deleting of files or 
folders. 

On the contrary, this study failed to reject the null 
hypothesis for the indicator on the copying, moving, 
renaming, and deleting files or folders.  

In direct contrast to the data shown above, the findings 
of reference [14] discovered that older teachers use 
computer technology in the classroom more frequently 
than younger ones. The most common explanation for 
these findings was that older teachers had more experience 
in teaching, classroom management, and computer skills, 
making it easier for them to incorporate technology into 
their lessons. 

This table (Table 4) presents the respondents’ affordances 
on using LMS (Moodle and Google Classroom). As  
it shows on the table, respondents answered “much  
true of me” in using LMS (Moodle and Google 
Classroom).  

The results are supported by reference [15] who argues 
that Learning Management System is used by every 
educator and learner as an all-in-one platform that allows 
them to manage their demands in any situation. 
Significant instructional activities such as instructional 
management, collaboration, assessment, and guiding are 
employed to efficiently serve educational demands based 
on the framework of an e-learning system. Flexibility and 
more advanced technical ideas can help students and 
teachers have a real sense of what it's like to teach and 
study online. Teachers are willing to adopt new 
technologies, according to reference [16], since they 
believe the future of education will rely heavily on web-
based instruction. According to this study, Learning 
Management System platforms are easy to use, so 
lecturers feel at ease, comfortable, and satisfied when they 
use them. More likely, respondents are ready to embrace 
online education. 

Table 3. Kruskal Wallis Test on Respondents’ Affordances on Basic Technical Skills when grouped by Age 

Basic Technical Skills 21-30 31-40 41+ χ2 Sig 

1 I can use office applications, such as Open Office, Microsoft Word and Microsoft PowerPoint. 67.55A 55.91B 55.60B 7.543 .023* 

2 I can perform file management on my computers, such as copying, moving, renaming, and 
deleting files or folders 66.05 59.91 54.22 5.443 .066 

3 I can send and receive emails and open and send email attachments 67.54A 62.36A 47.12B 12.515 .002* 

4 I can use an Internet browser, such as Google Chrome, Firefox or Safari to search the Web and 
upload/download files and programs. 68.02A 54.09B 56.78B 7.330 .026* 

*significant at .05 level; Mean Rank of the same letters within rows are comparable at .05 level of significance. 

Table 4. Respondents’ Affordances on Using LMS (Moodle and Google Classroom) 

Using LMS (Moodle and Google Classroom) NTM TM MTM VTM Mode 

1 I feel comfortable using an LMS (such as Moodle and Google Classroom) to build an online course 8 21 52 42 Much True of Me 
2 I feel comfortable using features in the LMS to facilitate student learning 6 16 62 39 Much True of Me 

3 I feel comfortable using LMS assessment tools to evaluate student performance 6 19 57 41 Much True of Me 
4 I feel comfortable using the LMS to record student grades 6 18 55 44 Much True of Me 

Table 5. Mann-Whitney U Test on Respondents’ Affordances on Using LMS (Moodle and Google Classroom) when grouped by Type of School 
Affiliation 

Using LMS (Moodle and Google Classroom) Public Private U Sig 
1 I feel comfortable using an LMS (such as Moodle and Google Classroom) to build an online course 61.24 69.00 582 .445 
2 I feel comfortable using features in the LMS to facilitate student learning 61.00 71.29 554.5 .299 
3 I feel comfortable using LMS assessment tools to evaluate student performance 61.34 68.08 593 .502 
4 I feel comfortable using the LMS to record student grades 60.73 73.71 525.5 .197 
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The table presents the Mann-Whitney U Test of 
significant differences in the affordances on using LMS 
(Moodle and Google Classroom) when grouped by type of 
school affiliation. It can be seen on the table that the 
respondents from private schools have higher mean in 
using LMS (Moodle and Google Classroom) compared to 
the respondents from public schools. This implies that 
there is nothing to do on the type of school of the 
respondents since the computed Mann-Whitney U Test 
suggest the acceptance of the null hypothesis: there is no 
significant difference on affordances on using LMS 
(Moodle and Google Classroom) when grouped by type of 
school affiliation. 

Likewise, a study conducted in a private school in 
Sorsogon discovered that teachers are sufficiently 
prepared for online learning in terms of technology access, 
given the school administration’s efforts. They are also 
prepared to use an online learning management system, as 
well as online, productivity, and other tools for developing 
learning materials and resources [17]. 

The table (Table 6) shows the Kruskal Wallis Test of 
significant differences in the affordances on using LMS 
(Moodle and Google Classroom) when grouped by age. It 
can be gleaned that significant differences exist on the 
following item: “I feel comfortable using features in the 
LMS to facilitate student learning “. It can be noticed also 
that age groups 31-40 and 41+ are comparable in being 
comfortable using LMS assessment tools. It was 
demonstrated in this study that there was a significant 

difference in respondents affordances in using LMS in 
terms of age. The foregoing results can be supported by a 
study conducted in the Kingdom of Saudi Arabia that 
found that those who were younger had a stronger 
affordance on using LMS [18] . Similarly, a study among 
Teacher Education faculty in the Philippines disclosed that 
younger faculty had higher competence in ICT [19]. 
According to reference [20], younger teachers have better 
internet literacy skills because there are more courses 
covering computers and the internet for younger faculty 
members to choose from during their pre-service learning. 
This also implies that computer and internet integration 
has become a part of the pre-service education of younger 
teachers, making them more familiar with internet 
mechanisms. 

This table (Table 7.) presents the respondents’ 
affordances on course planning, time management, and 
communication. As it shows on the table, respondents 
answered “much true of me” in course planning, time 
management, and communication. In communicating and 
conveying, item no. 5 (I feel comfortable communicating 
through writing and can do it easily) and item no. 7 (I feel 
comfortable conveying my personality and/or emotions 
through writing) had the most responses. In contrast  
item no. 6 (I feel more comfortable communicating 
through speech than through writing) and item no. 8  
(I feel comfortable conveying my personality and/or 
emotions through speaking (audio/video)) had the least 
responses. 

Table 6. Kruskal Wallis Test on Respondents’ Affordances on Using LMS (Moodle and Google Classroom) when grouped by Age 

Using LMS (Moodle and Google Classroom) 21-30 31-40 41+ ᵪ2 Sig 

1 I feel comfortable using an LMS (such as Moodle and Google Classroom) to build an online course 66.38 60.05 53.20 2.959 .228 
2 I feel comfortable using features in the LMS to facilitate student learning 69.68A 58.00B 47.32B 9.153 .010* 
3 I feel comfortable using LMS assessment tools to evaluate student performance 68.51 55.63 53.62 5.390 .068 

4 I feel comfortable using the LMS to record student grades 68.27 52.95 57.64 5.232 .073 

*significant at .05 level; Mean Rank of the same letters within rows are comparable at .05 level of significance  

Table 7. Respondents’ Affordances on Course Planning, Time Management, and Communication  

Course Planning, Time Management and Communication NTM TM MTM VTM Mode 
1 I am detail oriented 3 9 57 54 Much True of Me 

2 I am good at organizing teaching materials 1 6 73 43 Much True of Me 
3 I expect online teaching to take more time than face-to-face instruction, and I am prepared for it 11 22 55 35 Much True of Me 

4 I am willing to provide timely and constructive feedback on student performance 1 9 54 59 Much True of Me 
5 I feel comfortable communicating through writing and can do it easily 2 25 58 38 Much True of Me 

6 I feel more comfortable communicating through speech than through writing 1 21 49 52 Much True of Me 
7 I feel comfortable conveying my personality and/or emotions through writing 8 19 62 34 Much True of Me 
8 I feel comfortable conveying my personality and/or emotions through speaking (audio/video). 5 20 52 46 Much True of Me 

Table 8. Mann-Whitney U Test on Course Planning, Time Management, and Communication when grouped by Type of School Affiliation 

Course Planning, Time Management and Communication Public Private U Sig 
1 I am detail oriented 61.27 69.75 585 .445 
2 I am good at organizing teaching materials 61.86 63.33 650 .845 
3 I expect online teaching to take more time than face-to-face instruction, and I am prepared for it 60.89 72.25 543 .264 
4 I am willing to provide timely and constructive feedback on student performance 61.59 65.75 621 .669 
5 I feel comfortable communicating through writing and can do it easily 60.69 74.13 520 .180 
6 I feel more comfortable communicating through speech than through writing 62.43 58.00 618 .658 
7 I feel comfortable conveying my personality and/or emotions through writing 60.95 71.75 549 .279 
8 I feel comfortable conveying my personality and/or emotions through speaking (audio/video). 61.90 62.92 655 .920 
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The table presents the Mann-Whitney U-Test on course 
planning, time management, and communication when 
grouped by type of school affiliation. The table reveals 
that there is no significant difference on course planning, 
time management, and communication) when grouped by 
type of school affiliation. This implies that there is 
nothing to do with the type of school of the respondents 
since the computed Mann-Whitney U Test suggests 
acceptance of the null hypothesis. It concludes that, course 
planning, time management and communication are 
important regardless of the type of school affiliation. 
Reference [21] supports this result by stating that lesson 
planning is an important aspect of a teacher’s job because 
it directly impacts what and how students learn the 
necessary material; thus, how teachers plan is important to 
research. Time management is essential for student 
success in the classroom, according to [22]. Teachers who 
know how to manage their time effectively can maximize 
activities that are important in developing their academic 
and life skills. There are a variety of tools and methods 

available to help teachers improve their communications 
with their online students. In the same way, according to 
reference [23], most of the online students’ primary 
contact with an institution is through communication with 
faculty. As an online instructor, one of your primary goals 
should be to foster a sense of community within your 
online class. 

As shown on the table (Table 9) on Kruskal-Wallis on 
respondents’ affordances on course planning, time 
management, and communication when grouped by age. 
Indicator 3 yielded significant results: hence, the null 
hypothesis is rejected. 

Age groups 21-30 are prepared than its counterparts, 
and as support to this result, reference [24] stated that 
more experienced “online” teachers had better self-
confidence in their pedagogical abilities to teach online. 
Simultaneously, teachers with limited experience reported 
significant difficulties with communication and interaction, 
as well as a lack of knowledge with effective online 
teaching and technology. 

Table 9. Kruskal Wallis Test on Respondents’ Affordances on Course Planning, Time Management, and Communication when grouped by 
Age 

Course Planning, Time Management and Communication 21-30 31-40 41+ ᵪ2 Sig 

1 I am detail oriented 66.29 58.00 56.12 2.499 .287 
2 I am good at organising teaching materials 63.92 59.08 60.88 .581 .748 

3 I expect online teaching to take more time than face-to-face instruction, and I am prepared for it 70.35A 59.61B 43.44C 11.908 .003* 
4 I am willing to provide timely and constructive feedback on student performance 66.85 59.56 52.60 3.849 .146 
5 I feel comfortable communicating through writing and can do it easily 67.29 59.33 51.76 4.292 .117 

6 I feel more comfortable communicating through speech than through writing 68.03 59.47 49.66 5.864 .053 
7 I feel comfortable conveying my personality and/or emotions through writing 67.92 55.36 55.38 4.481 .106 

8 I feel comfortable conveying my personality and/or emotions through speaking (audio/video). 63.72 62.71 56.58 .856 .652 

*significant at .05 level; Mean Rank of the same letters within rows are comparable at .05 level of significance. 

Table 10. Respondents’ Affordances on Course Design  

Course Design NTM TM MTM VTM Mode 
1 I feel comfortable writing measurable learning objectives based on Bloom’s taxonomy 1 14 67 41 Much True of Me 

2 I feel comfortable designing active learning activities that allow students to interact with 
their peers, instructors and course content 1 8 66 48 Much True of Me 

3 I understand copyright law and fair use guidelines when using copyrighted materials 2 4 44 73 Very True of Me 

4 I understand accessibility policies on student needs  4 48 71 Very True of Me 
5 I know how to accommodate student needs  3 49 71 Very True of Me 

 
Table 10 presents the respondents affordances on course 

design. It can be claimed that the respondents’ affordances 
on course design are very true of me. Also, it can be 
notably observed that the comfortability of three respondents 
in writing measurable learning objectives and designing 
active learning is much true of me. It can be noted that the 
results are skewed to the right, which signifies positive results. 

As for support to these findings, reference [25] 
Affordance is an important concept in e-learning design, 
because it impacts how learners interact with our course 
designs. When we create e-learning, we design elements 
such as buttons, hyperlinks, data entry fields, etc. By 
applying important visual identifiers, we can help learners 
navigate our courses more easily. 

Table 11. Mann-Whitney U Test on Course Design when grouped by Type of School Affiliation 

Course Design Public Private U Sig 
1 I feel comfortable writing measurable learning objectives based on Bloom’s taxonomy 60.97 71.50 552.00 .277 

2 I feel comfortable designing active learning activities that allow students to interact with their peers, 
instructors and course content 62.05 61.50 660.00 .954 

3 I understand copyright law and fair use guidelines when using copyrighted materials 62.46 57.75 615.00 .615 
4 I understand accessibility policies on student needs 61.87 63.21 651.50 .886 

5 I know how to accommodate student needs 62.67 55.83 592.00 .465 
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Table 12. Kruskal Wallis Test on Respondents’ Affordances on Course Design when grouped by Age 

Course Design 21-30 31-40 41+ ᵪ2 Sig 
1 I feel comfortable writing measurable learning objectives based on Bloom’s taxonomy 63.95 58.41 61.66 .665 .717 

2 I feel comfortable designing active learning activities that allow students to interact with their 
peers, instructors and course content 68.28A 49.97B 61.54C 7.357 .025* 

3 I understand copyright law and fair use guidelines when using copyrighted materials 64.25 55.41 64.86 2.076 .354 
4 I understand accessibility policies on student needs 63.80 58.36 62.12 .681 .712 
5 I know how to accommodate student needs 62.68A 50.06B 76.00C 10.181 .006* 

*significant at .05 level; Mean Rank of the same letters within rows are comparable at .05 level of significance. 
 
The Table 11 presents the Mann-Whitney U-Test on 

course design when grouped by type of school affiliation. 
The table reveals that there are no significant differences 
in course design when grouped by type of school 
affiliation. This implies that the computed Mann-Whitney 
U Test suggests acceptance of the null hypothesis. 

The results are theoretically supported by the study of 
reference [26] that including course design provides better 
results regarding actual use in learning management 
system contexts. Reference [27] conducted another 
investigation, course factors (course design and content) 
may play a crucial impact in determining students’ 
learning outcomes. 

Presented in table (Table 12) Kruskal Wallis Test on 
respondents’ affordances on course design when grouped 
by age 21-30, 31-40 and 41+ shows incomparable on 
being comfortable designing active learning and on how to 
accommodate students’ needs. It is also noticeable that 
there are significant differences on indicators 2 and 5; this 
implies the rejection of the null hypothesis. 

Teachers’ age and teaching experiences, according to 
studies, have a significant impact on their efficacy. The 
results of this study are supported by reference [28]  
that teachers aged 41 and above are better to 
accommodate the needs of their students, and they 
discovered that older teachers, aged 41 and up, are more 
effective in the classroom and had better classroom 
management abilities than younger school teachers. This 
viewpoint is reinforced by reference [29], who discovered 
that owing to a lack of experience and maturity, younger 
teachers often make more dangerous decisions and do not 
thoroughly assess the situation when dealing with student 
disciplinary concerns. The results of this study are similar 
to the findings of reference [30], who found that older 
teachers were more likely to boost pupils’ learning than 
middle-aged and younger teachers in a cross-sectional 
survey in Kenya. 

4. Conclusion 

Based on the findings of the study, the following are 
concluded: 

Teachers are ready to shift from face-to-face to online 
teaching. However, teachers in the older age bracket (40+) 
need to be given more technical assistance to upgrade 
their basic technical skills, especially in using the internet 
and in designing appropriate online teaching strategies to 
accommodate leaners’ needs. 

Teachers can conduct online teaching using Moodle 
and Google Classroom, although, younger teachers (aged 
31 40 and below) are more comfortable in using the 
platform compared to the older ones (aged 41 and above). 

In online teaching, teachers can plan, manage time, and 
communicate successfully. 

Teachers are ready to make a shift in their course 
design from traditional face-to-face to online teaching. 
Teachers aged 41 and above are better able to 
accommodate the needs of their students. 
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